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Self - Reflection & Responsive Pedagogy 

 Self-Reflection:    

“Reflection is an active, persistent, and careful consideration of any belief or supposed 
form of knowledge in light of the grounds supporting it and future conclusions to which it 

tends.”   

- John Dewey 

Tenets of Self-reflection: 

- Open-mindedness:  Hear 1+ point of view 

- Responsibility:  Actively search for truth 

- Wholeheartedness:  Overcome fears to make meaningful change 

 

“We do not really see through our eyes or hear through our ears, but through our beliefs.” 
 

- Lisa Delpit, 1995 

- We apply our previous experience to our interpretation 

 



Self - Reflection & Responsive Pedagogy 
Responsive Pedagogy: 

 Take into consideration the background of our students as we develop our lessons 
(culture, linguistics, SES, ethnicity, cognitive…).  Acknowledge that these backgrounds play a role 
in their educational experience. 

We teach the way we were taught!  

 

“reflection is vital for continued pedagogical growth among our ever-changing student 
demographics.”  - Gore, 1987 

 

“…use student culture as the basis for helping students understand themselves and others, 
structure social interactions, and conceptualize knowledge.”  -Ladson-Billings, 1992 

 

“…promote learning that recognizes students’ own knowledge resources, which in turn affirms 
students’ identities as learners and thinkers.”  - Chun, 2009 

 

 

Why would it be important as educators to engage in reflection? 
 

 

 



Flowers are Red 

 http://www.youtube.com/watch?v=qeJJOjb7fj4 

 

http://www.youtube.com/watch?v=qwJJOjb7fj4
http://www.youtube.com/watch?v=qwJJOjb7fj4


Self - Reflection 

“Whenever my students are acting up, or I’m getting frustrated, or I’m not 
enjoying what I’m doing, I look at myself.  And I ask myself, ‘what am I 

doing?  What could I do differently?’”   

- Roxi Bridgewater 

 

 As teachers, let’s look inward first 



Self - Reflection 

(Rodgers, 2002) 



Self - Reflection  

 For the teacher: 

 How well did I prepare for my lesson? 

 Did I consider my students’ needs & interests (or what was easiest for 
me?) 

 Do I believe all students are capable? 

 Am I teaching the way my students learn best? 

 How did I challenge myself today? 

 Am I promoting creativity and autonomy?  

 How am I validating my students? 

 Am I analyzing?  Perhaps mis-judging a situation? 

 What beliefs or experiences of my own affect my teaching? 

 

Other thoughts? 



Self-Reflection 

 What do I typically do to: 

 Notice when students are not engaged? 

 Chunk content into digestible bites? 

 Organize students to interact with new knowledge? 

 Preview new content 

 Provide clear learning goals? Track student success? 

 Hook students? 

 Differentiate instruction for a variety of learning styles, 
processing rates, and interests? 

 

How do I respond??? 
 
 

(Marzano, 2012) 



Responsive Pedagogy 

Interactive strategies to increase 
learning 

Pre and Post-writing activities 

Novelty 
 

 

 

 

 

 



Concepts to Consider 



Pre & Post-writing/reading activities 

Highlighting 

Fan & Pick 

Dice for “Wh” questions 

Give one-get one 

Language forms 

Graphic organizers 



Pre-reading (highlighting) 



Post-reading (fan & pick)  

 

 



Post reading – Wh questions… 

DICE - Each number refers to a question word 

 Students can create their own questions 
based on what they roll 

 

 

 

 



Pre-writing (Language forms: “Give one – 
Get one”) 

 Insert picture 



Pre-Writing (language forms - basic) 



Pre-writing (bubble charts) 



Providing Meaningful feedback… 

AWESOME idea: 

“It looks like you’re ready to….” 

“Your next step is…” 

(Warner Read & Placido, 2012) 



Interactive activities  

 Jigsaw 

 Launch & Learn 

 Seating arrangements  

 TPS 

 No opt-out, circling 

 



Jigsaw 

 Students are grouped in groups of 4 (home group) 

 Students in the group of 4 are numbered off (1,2,3,4) 

 Put all the 1s together, then the 2s together…they are “experts” 

 “Experts” are responsible for given task 

 Experts later report back to their home group 

 Idea is that students rely on the information from each person to 
accomplish a given task.  



Launch and Learn 

Use the vocabulary in a 
sentence/question 

Add a few fun questions 

Students stand up to  
 respond to the questions 



Seating Arrangements 

Pods 

Horse-shoe 

Anything else?!  
 



TPS 

 

T- W-P-S 

T-P-S-W 



Questioning 

  “No opt-out” 

Circling 

(Lemov, 2010) 



Note-taking Strategies 

Bubble Charts 

Graphic Organizers 

T-charts 



Bubble chart 



Flow chart 



T - Charts 

Use to list “opposites” or “synonyms”   

Vocab word / Sentence  

Grammatical name / definition 
 



Manipulatives 

The different parts of speech are a different color.  This works well for teaching 
syntax explicitly. 



More manipulatives 



Response Cards (or whiteboards) 

Put them on different colored card-stock and laminate.  Then fasten them 
with a round hook.  A class set works beautifully. 



Vocabulary Enhancement/Review 

“Frame-up” 

  Frayer Graph 

“Rally” 

Tic-Tac-Toe 

 



Frame-up 



Frayer graph 



Rally 



Tic-Tac-Toe 



Dice (again!) 

 

 Roll TWO dice 

Put the subject pronouns on board 

Put 6 verbs on the board 

Die 1 is the SUBJECT 

Die 2 is the verb 



Random Strategies/Ideas 

 “Type 1,2, or 3 Questions” 

1 – They can answer themselves (book, notes) 

2 – They can answer by asking a peer 

3 – Only the teacher can answer 

(Warner Read & Placido, 2012) 



Learning Style Inventory 



Time for YOU to ponder… 

Consider:  how could you use the 
reflection questions regularly? 

Which strategies could you use in your 
classroom?  How? 



In groups: 

 Think of how you could adapt and apply the given 
strategy in your classroom – (preferably in a different 
way) 

 What other strategies have you used effectively in 
your classroom? 



Self - Reflection  

 For the teacher: 

 How well did I prepare for my lesson? 

 Did I consider my students’ needs & interests (or what was easiest for 
me?) 

 Do I believe all students are capable? 

 Am I teaching the way my students learn best? 

 How did I challenge myself today? 

 Am I promoting creativity and autonomy?  

 How am I validating my students? 

 Am I analyzing?  Perhaps mis-judging a situation? 

 What beliefs or experiences of my own affect my teaching? 

 

Other thoughts? 



Self - Reflection 

 What do I typically do to: 

 Notice when students are not engaged? 

 Chunk content into digestible bites? 

 Organize students to interact with new knowledge? 

 Preview new content 

 Provide clear learning goals? Track student success? 

 Hook students? 

 Differentiate instruction for a variety of learning styles, 
processing rates, and interests? 

 

How do I respond??? 
 
 

(Marzano, 2012) 
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